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ABSTRACT: This study examines how affective responses shape subaltern positioning of child 

protagonists in Genoveva Edroza-Matute’s short stories Bangkang Papel and Paglalayag sa Puso ng Isang Bata, 

using Silvan Tomkin’s Affect Theory and Albert Memmi’s Postcolonialism. This research found that seven (7) 

out of nine (9) affects were present in the stories and that each affect demonstrates characteristics of the 

‘colonized’ according to Memmi’s “The Colonizer and the Colonized”. Furthermore, the researcher found that 

affective subalternity is characterized by emotional silencing, internalized self-diminishment, and loss of agency 

and belonging. These findings show that the children's feelings are not just simple, personal reactions; they are 

deeply connected to the powerful structures that control how the children see themselves and the world around 

them. Their feelings, including sadness, fear, shame, and even brief, broken moments of joy, show exactly how 

these children manage to navigate a world where their voices are limited and their experiences are often dismissed 

by the powerful adults. Through these emotional patterns, this study reveals that the condition of being oppressed 

(subalternity) works not only in big social or political ways, but also in the most private place: their feelings. Their 

identities are being shaped by constant experiences of being ignored, pushed to the outside, and having their pain 

left unacknowledged. Ultimately, the study concludes that these feelings are crucial ways to understand how these 

young characters take in and embody the difficult reality of being marginalized in Matute’s stories. 

KEYWORDS: Subaltern Studies; Postcolonial Theory; Affect Theory; Subaltern Childhood; Genoveva 

Edroza-Matute; War; Literature 

 

 

INTRODUCTION 
It is without a doubt that war presents numerous inexplicable experiences to humans regardless 

of age. However, it is a known fact that children suffer differently from adults and that they are often 

misplaced, heavily burdened, and, most of all, the loss of their childhood brought by the tragedies of 

war is explicitly evident. Literature often depicts the experiences of soldiers, the atrocities of war, and 

its devastating impact on nations and societies (Waham, 2023). Though many books have been written 

about wars, they focus on those who were children during the conflict and how they managed to cope 

and survive. Polak (2022) argued that comprehensive studies regarding children’s experiences during 

war, particularly in World War II, remain limited. Earlier research often focused on portraying children 

either as traumatized victims or as resilient survivors (Morales, 2022). It is high time to discover the 

story of our nation through their lens. Theoretically, Silvan Tomkins’s Affect Theory has been 

extensively examined by scholars in the social sciences and humanities in an effort to grasp the 

complexities of human experience—both social and embodied—within a world where, as Patricia 

Ticineto Clough (2007, p. 1) notes, “ongoing war, trauma, torture, massacre, and counter/terrorism” 

have become defining conditions that critical theory must contend with (Blehner, 2019). Additionally, 

Albert Memmi’s Subaltern Theory focuses on the complex psychological and political dynamics of the 

colonial relationship and how it affects the identities of both the oppressor and the oppressed 

(Blenkinsop et al., 2017). Combining both theories, this study aims to provide a comprehensive 

explanation of subalternity by looking into the affective aspects of World War 2. 

Internationally, according to Briggs (2020), Japanese children were indoctrinated by the 

Japanese government through education and propaganda, forcing them to subject themselves to forced 

labor in factories and farms during the Second World War. Additionally, children of German and 

Japanese descent were treated as enemies within their own country during the Second World War. Their 

experiences on the American home front differed greatly from those of more privileged white children 

and are often overlooked in the shared memories of that time (Polak, 2022).  On the other hand, in The 

Diary of a Young Girl (1947), Anne presented a detailed narration of her experiences during World 

War II. Her diary served as a testimony of a subjugated voice rising from the margins of history, a 
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notion that echoes Memmi’s Subaltern Theory. Anne, as a subaltern child, stands as a symbol of the 

will to live and the longing for freedom, peace, and justice, opposing war, genocide, violence, and 

discrimination (Hanh, 2022).  

In the Philippine context, Filipino youth, especially those who were involved in the war efforts 

by the Japanese government, had the most harrowing experiences during World War 2, being subjected 

to several abuses and used in propaganda (Griggs, 2020). Additionally, due to the rise of insurgency in 

the Philippines, many children were forced to be soldiers and participate in insurgent activities; 

however, despite efforts of the government to address this issue, conflicts continue to disrupt the peace 

and stability of many affected regions (Morales, 2022). Among many witnesses of war’s cruelty to 

children is Genoveva Edroza-Matute, an educator and fictionist, who was known for using the point of 

view of children in writing short stories that call for moral and sociopolitical changes during and after 

the Second World War (Almario, 1992). In Matute’s stories, the youth experience hardship and 

suffering, with her characters often portrayed as victims of circumstance—innocent children exploited 

by the cruel forces of society that prey upon their vulnerability and ignorance. These children, powerless 

to resist, simply follow the lead of adults, believing that whatever grown-ups do must be right in the 

eyes of a child (Ariaso & Bacalla, 2021). 

In Mindanao, children living in war-torn areas experienced enormous fear, affecting the way 

they see the world around them and at the same time increasing their sense of awareness and caution in 

everyday interactions (Esquibel et. al., 2024). Moreover, while policies have addressed issues like 

domestic violence, substance abuse, and child soldiering, little is known about how children, especially 

in Central Mindanao, experience and cope with conflict, or how laws are applied within such a complex 

war environment (Quitoriano & Francisco, 2004). Additionally, Davao City also became Japan’s 

breeding ground during the war, affecting the lives of many families, particularly causing the rise of 

mixed-race children who, in turn, faced the risk of statelessness (Kitada, 2021). 

This research aligns primarily with SDG 10: Reduced Inequalities, as it critically examines the 

silencing and marginalization of Filipino subaltern groups within literature and history. By recovering 

suppressed voices and interrogating power structures, the study supports global efforts toward social 

inclusion, cultural recognition, and justice. Furthermore, this study aligns with Agenda No. 4: 

Advancing Literary Scholarship by and for Mindanaoans and Beyond, and primarily addresses Priority 

Theme (e): Production and Criticism of Philippine Literary Works. Through a postcolonial and 

psychological analysis of Genoveva Edroza-Matute’s selected short stories, the research contributes to 

the expansion of Philippine literary criticism by foregrounding issues of subalternity within Philippine 

post-war realities.  

Research in the past revealed the vulnerability and weakness of children in times of war, 

depicting them as mere collateral damage (Morales, 2022). With this comes the necessity to put critical 

attention to children’s perspectives and war experiences as a means of understanding the psychological 

effects of war on Filipinos based on selected short stories written by Genoveva Edroza-Matute. While 

previous studies have explored her humanism (Montealegre, 2004), moral vision (Amora, 2020), and 

portrayal of wartime experiences (Wilson, 2023), this research will examine how child characters’ 

affective responses shape their subaltern positioning in Philippine postwar realities. 

 

Research Questions 

This study, “Can the Filipino Subaltern Child Feel?: Affective Subalternity within Philippine 

Postwar Realities in the Selected Short Stories of Genoveva Edroza-Matute,” seeks to address the 

following research questions: 

1. How do the child protagonists in Genoveva Edroza-Matute’s selected short stories 

manifest affective responses? 

2. How do these identified affective responses reveal the child protagonists’ subaltern 

positioning within the sociohistorical power structures? 

3. How is the concept of “affective subalternity” formulated in Matute’s wartime 

narratives? 

 

Review of Related Literature 

In her collection of short stories, Genoveva Edroza-Matute vividly portrays the nuances of 

Filipino life, depicting the people’s struggles against poverty, hunger, and social injustice, as well as 
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their experiences under successive forms of colonization. Her narratives trace the nation’s journey from 

the ravages of war to the collective triumph of the EDSA Revolution, and ultimately, to the continuing 

aspiration for national rebirth and resilience (Jose et al., 2022). 

Ariaso & Bacalla (2021) state that in Matute’s stories, the youth are depicted as struggling and 

endangered, their characters portrayed as victims of circumstance who can do nothing but obey, 

believing that whatever adults do must be right in the eyes of a child. Oftentimes, the innocence and 

vulnerability of children are overlooked by the fact that war is mostly associated with adults, even if 

contemporary wars, as claimed by researchers, are exceptionally cruel and chaotic (Morales, 2022). 

This neglect caused impoverished children, compelled to look for a living for the sake of their families, 

to resort to insurgent activities (Esquibel et al., 2024).  

Bradford (2007), as cited by Bellen (2016), asserts that children’s texts reinvoke and rehearse 

colonialism through narratives that engage with history in realistic or fantastic modes, through 

sequences involving encounters between indigenous and non-indigenous characters and representations 

of characters of mixed-ancestry, and through metaphorical and symbolic treatments of colonization. In 

Matute’s Bangkang Papel and Paglalayag sa Puso ng Isang Bata, children experienced extreme verbal 

and physical abuses, child labor, and disrespect towards their rights, which is very much reflective of 

the time it was written (Ariaso & Bacalla, 2021). 

According to Amora (2020), a prevailing sense of optimism and resilience is found among the 

characters of Matute, even in times of hardship. Such analysis revealed that Filipino culture upholds 

hope and resourcefulness as essential responses to life’s challenges. However, Esquibel et. al. (2024) 

further assert that children, especially those who are exposed to war in their areas, develop a different 

kind of fear that allows them to articulate heightened vigilance and search for profound protection from 

their parents. 

Furthermore, the main character in Paglalayag sa Puso ng Isang Bata had been a strong symbol 

of hope and resistance, leaving a mark on many Philippine literature readers. Wilson (2023) praised the 

fact that the child not only becomes a passive consumer of the lessons his teacher offers but is also a 

manufacturer of knowledge. His avoidance brought about by his teacher’s mistreatment sent a message 

that silence is sometimes deadly, and it has the potential to change an aspect of society that needs 

changing (Bao, 2025).  

Looking into Matute’s biographical account, it is safe to say that her messages and themes were 

highly influenced by the sociopolitical circumstances in her time. Almario (1992) furthered that Aling 

Bebang’s works were highly driven by political activism during a time when women did not enjoy 

fairness in terms of opportunity and avenue for expression. Using children’s point of view, she 

affectively delivered her advocacy on giving equal rights and treatment to members of society 

regardless of status and wealth (Montealegre, 2004). Amarillento et. al. (2025) also noted that through 

the use of MeTayutay, an e-learning platform specifically developed to spot figures of speech in literary 

works, Matute used a variety of figurative language to give color to her narratives and evoke 

sociopolitical messages across different cultural contexts.  

 

The Affect Theory 

 The use of Affect Theory in understanding literature is still an emerging scholarship in the 

present. Influenced by the work of psychologist Silvan Tomkins as well as philosopher Gilles Deleuze, 

this theory seeks to unravel how appeals to affective engagement in literary depictions of everyday life 

compel citizens to feel and act in ways that conform to dominant ideology (Ahern, 2024).  

 Truran (2022) states that affect theory is a modern and flexible way of thinking that pulls ideas 

from many different fields to study how energy, feelings, and invisible forces shape our experiences. 

She also furthered that it looks beyond simple emotions to explore how bodies react, how people 

connect to the worlds around them, and what fundamental motivations or "pushes" cause things to 

move, relate, and come into being. Essentially, it is a dynamic lens for understanding the underlying 

forces of connection and movement that structure human existence and interaction. 

 Affect Theory argues that raw, circulating energy constantly moves between us, making the 

process of describing or representing the world much broader and more complex, forcing us to consider 

feelings that exist before thought and treating description itself as an active force (Moyano Ariza, 2020). 

 

The Subaltern Theory 



                   „LINGUARUM UNIVERSE”, VOLUME 3, ISSUE 2                                                                                 

                       DOI: 10.5281/zenodo.21108910 

 

209 
 

Albert Memmi, in his work The Colonizer and the Colonized, speaks about how anti-imperialist 

front runners decried the injustices brought about by colonization. He further presented the insecurities, 

dependencies, and humiliation of colonial relationships (McBride, 2011). Moreover, Memmi (1957) 

posits that “the colonized child is not taught his own history, but the unknown settings of his colonizer’s 

history”. He elaborated that these so-called “colonized” are ‘divorced’ from reality and that they are 

conditioned to believe that their inadequacy is what makes them unable to “assume a role in history”. 

Thus, the dissolution of their interest in the government and their deficiencies in self-assurance and 

pride put them in a subaltern position. 

In the same way, Gayatri Chakravorty Spivak’s Can the Subaltern Speak?  (1988) defines the 

subaltern as the oppressed or marginalized subject excluded from dominant systems of power and 

knowledge—colonial, patriarchal, or elitist. The subaltern “cannot speak” because their voices are 

either ignored, distorted, or appropriated by those in authority (Dela Cruz, 2023). To recover subaltern 

agency, one must examine how silence, absence, and misrepresentation reflect structures of domination 

(Spivak, 1988). Thus, children in Matute’s short stories can be considered subaltern Filipinos 

representing the oppressed and silenced voices during World War II. 

On the other hand, according to Homi Bhabha (1994), as cited in Pham (2011), minority or 

marginalized groups do not merely oppose dominant ideologies but actively question and infiltrate 

them, reshaping the very language and assumptions of the ruling discourse. In doing so, the 

marginalized or “supplementary” presence challenges the dominant group’s power to define collective 

identity and social unity. Thus, “speaking” is not limited only to the ability to say something but rather 

the capacity to let one’s message be acknowledged (Dela Cruz, 2023). 

Philippine scholars have also adapted subaltern perspectives to local contexts. San Juan (2017) 

argues that colonial history has produced “a continuing subaltern condition” among Filipino peasants, 

women, and youth, whose narratives are mediated by elite and colonial discourses.  

Additionally, Matute’s work has been proven to have used subaltern themes in different 

contexts. Waing & Cubio (2020) used a feminist approach in studying the language and gender roles 

evident in Matute’s short stories and found that women are often positioned in traditional roles as 

teachers, housewives, helpers, and laundresses, representing ordinary women who are rarely given 

importance in a male-dominated world. Moreover, the elites often emphasize the values of faith and 

family or blame so-called anti-social groups for society’s decline, yet they continue to avoid genuine 

reforms that would allow the subaltern—ordinary, marginalized Filipinos to take part in governance 

(Vartavarian, 2020). 

 

METHODOLOGY 
This study, “Can the Filipino Subaltern Child Feel?: Affective Subalternity within Philippine 

Postwar Realities in the Selected Short Stories of Genoveva Edroza-Matute,” employed a qualitative 

literary research design, focusing on textual and thematic analysis of Genoveva Edroza-Matute’s short 

stories “Bangkang Papel” and “Paglalayag sa Puso ng Isang Bata.”  

Through close reading, the researcher examined the language, imagery, tone, symbols, actions, 

and dialogues of child protagonists, leading to the identification of affective cues (based on Tomkin’s 

theory) and the tracing of narrative markers of marginalization, silencing, and power (according to 

Memmi’s theory). 

 

Theoretical Framework 

This study is anchored on two interrelated theoretical lenses: Silvan Tomkins’ Affect Theory 

and Albert Memmi’s Postcolonialism. 

Silvan Tomkin’s theory provides an understanding of the innate emotions of child protagonists 

and analyzes their motivations and emotional responses relevant to the formation of their subaltern 

position within Philippine postwar realities.  

Moreover, Albert Memmi’s postcolonialism helps determine how identified affective 

responses, power structures, social hierarchies, and historical realities shape child protagonists’ 

experiences and vulnerabilities. 

When synthesized, this study formulates the concept of “affective subalternity,” showing how 

emotional responses and marginalization intersect within the context of literature. 
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RESULTS/ANALYSIS/DISCUSSIONS 

A. Affective Responses of Child Protagonists in the Selected Short Stories of Genoveva Edroza-

Matute 

 

Table 1. Silvan Tomkins’ Affective Responses 

 

Selected Short Stories 

of Genoveva Edroza-

Matute 

Affective Responses Textual Evidence 

A. Bangkang Papel 

Enjoyment–Joy 

Nagkatuwaan ang mga bata sa 

pagtatampisaw sa baha. 

Natuwa ang bata sa kanyang 

narinig. 

Interest–Excitement 

Ito ang pinakahihintay nilang araw 

mula nang magkasunud-sunod ang 

pag-ulan. 

Dali-dali siyang nagbangon at 

pakapa-kapang sumiksik sa pagitan 

ng kapatid at ng kanyang kausap. 

Surprise–Startle 

Isang batang lalaking nagising sa 

isang gabi sa mga dagundong na 

nakagugulat. 

Gulilat siyang nagbalikwas at 

hinanap ng paningin ang kanyang 

ina. 

Distress–Anguish 

“Inay,” ang ulit niya sa karimlan, 

“dumating na po ba ang Tatay?” 

Naaawa siya kay Miling, kaya’t ang 

kalahati ng kumot ay ibinalot sa 

katawan niyon at siya’y namaluktot 

sa nalabing kalahati. 

“Inay,” ang tawag niyang muli, 

“Bakit wala pa si Tatay? Anong 

oras na ba?” 

Hindi niya maunawaan ang lahat. 

Sa pagitan ng mga hikbi, siya’y 

patuloy sa pagtatanong. 
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Hindi niya matandaan kung gaano 

katagal bago may nagdatingan 

pang mga tao. 

Matagal bago naunawaan ng bata 

kung ano ang nagyari. 

Sa bawat hakbang na palayo sa 

bahay na pawid at sa munting bukid 

na kanyang tahanan ay 

nararagdagan ang agwat ng ulila 

sa kanyang kabataan. 

Fear–Terror 

“Saan natutulog ang Tatay kung 

hindi siya umuuwi rito?” ang 

tanong niya sa kanyang ina. Ngunit 

ito’y hindi sumagot. 

Nahihintakutang mga mata ang 

humanap kay Miling at sa ina. 

Patakbo siyang lumapit sa ina at 

sunud-sunod ang kanyang 

pagtatanong. 

Nagugulumihang lumapit ang bata 

kina Mang Pedring at Aling Feli. 

Nag-aalinlangan, ang batang 

lalaki’y lumapit sa kanyang ina na 

mabibigat ang mga paa sa 

paghakbang. 

B. Paglalayag sa 

Puso ng Isang 

Bata 

Enjoyment–Joy 

Nagpapaiwan siya tuwing hapon 

kahit hindi na siya hilingan nang 

gayon. 

At sa pintuan, lagi siyang 

lumilingon sa pagsasabi ng 

“Goodbye, Teacher!” 

Lalo siyang naging maalala at 

mapagmahal. Maligaya na siya. 

Interest–Excitement 

“Goodbye, Teacher,” aniya. 

Pagkatapos ay umalis na siya. 

Nagbalik siya upang sabihin iyon 

sa akin. 

Distress–Anguish 

Nang hapong iyo’y hindi siya 

nagpadulas sa pagitan ng mga 

hanay ng upuan. 

Sa loob ng maraming buwan, 

ngayon lamang siya hindi lumingon 

upang magsabi ng “Goodbye, 

Teacher.” 

Nagtungo siya sa pintuan at ang 

kaniyang mga yabag ay mabibigat 

na tila sa isang matandang pagod. 

Lumabas siya nang tahimik at ang 

kaniyang mabibigat na yabag ay 

lumayo nang lumayo. 

Fear–Terror 

Ngunit hindi siya tumingin sa akin 

minsan man lamang nang hapong 

iyon. 
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Anger–Rage 

Sa munti niyang puso’y 

kinapopootan niya ako ng 

pagkapoot na kasintibay ng 

pagmamahal sa iniukol niya sa akin 

nitong mga huling buwan. 

Shame–Humiliation 

Nakikita ko siyang gumagawa nang 

tahimik at nag-iisa – umiiwas sa 

iba. 

Paminsan-minsa’y nahuhuli ko 

siyang sumusulyap sa akin upang 

bawiin lamang agad ang kaniyang 

paningin. 

…naiisip kong alam na alam niya 

ang kaniyang kapangitan, ang 

kakatuwang paraan ng kaniyang 

pagsasalita 

…ang pagsasalita ko sa kaniyang 

ipinanliit niya sa kanyang upuan. 

 

 

A.1 Positive Affects 

 In Bangkang Papel, the child protagonist manifests enjoyment when he is allowed to join his 

friends as they play in the rain. In the same way, he felt joy when he heard from his mother that he 

would be creating paper boats the morning after he waited for his father to come home, which also gave 

him a sense of excitement. As stated in the story, one of his most anticipated moments, which connects 

to the concept of ‘interest’, was the coming of the rain, for it signifies that he is about to enjoy his 

childhood once more. This shows that even in the midst of war, where danger and death meet, positive 

affects find their way through little acts of enjoyment, joy, interest, and excitement. 

 Similarly, in Paglalayag sa Puso ng Isang Bata, the act of volunteering to clean the classroom 

after classes and his consistent goodbye greetings towards his teacher signify joy and excitement despite 

his marginalization as “munting ulilang galing sa lalawigan, lumuwas sa malaking lungsod bilang 

utusan”. These feelings motivated him to continue pleasing the teacher despite a few misunderstandings 

in the latter part of the story. This means that his early emotional investments shaped his behavior, 

allowing affection and admiration to override moments of discomfort or confusion. 

 

A.2 Neutral Affects 

 The affect of surprise-startle is evident in Bangkang Papel, particularly at the moment when 

the child protagonist hears the sudden explosions. This response is triggered by the disruptive sounds 

of war and suggests an underlying link to fear and terror — affects that Tomkins classifies as negative. 

In contrast, Paglalayag sa Puso ng Isang Bata presents no comparable manifestation of this 

affect. 

 

A.3 Negative Affects 

 Both stories contain numerous textual evidences that illustrate the affects of distress–anguish, 

fear–terror, and anger–rage. 

In Bangkang Papel, the child protagonist displays distress and anguish when he experiences 

heightened anxiety while waiting for his father. His repeated questions about his father’s whereabouts 

reveal a state of deep worry that leaves him uncomfortable and uneasy. He finds it difficult to sleep 

knowing that his father is not beside them, a presence he has always depended on at bedtime. Moreover, 

his concern for his sister further intensifies his distress, as he fears she might fall ill from the cold. There 

are also moments in the story where his distress leads to confusion, especially when he sees their 

neighbors inside their house and struggles to understand what is truly happening. By the end of the 

story, they (the child’s family) were asked to depart from their home and evacuate somewhere safe after 

knowing that his father was among the 15 people who were killed the night before. This again caused 
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him anguish – being asked to leave the place where his childhood was formed, and his dreams were 

built, seems like a depressing stage of his life. 

In relation to distress–anguish, there is also evidence that the child experienced fear–terror, 

particularly during the moments when explosions persisted as though they were about to destroy their 

home. This intensified his terror, especially as he worried that his father might be in grave danger. 

Furthermore, the morning after the explosions, when he saw many people inside their house, he became 

even more confused — an indication that his fear for his father’s safety had heightened. His fear made 

him hesitant to approach his already grieving mother, and as the story progressed, his questions 

continued to multiply. Yet he received no answers, especially from the adults who were expected to 

calm his negative emotions by responding to his concerns. This reflects how his voice was not heard 

and how the powers circulating around him try to silence him. 

In Paglalayag sa Puso ng Isang Bata, distress–anguish emerges in the later part of the story 

when the teacher scolds her student, breaking his heart with words he never imagined would come from 

someone he deeply admires. In the same way, the child feared that his teacher’s anger might worsen, 

so even after the unexpected confrontation, he continued following his usual routine. However, it was 

no longer the same as before, as his shame became so visible that the teacher assumed he might be upset 

with her. This presumed anger, however, was only her interpretation; later in the story, the child still 

chose to greet his teacher goodbye — an act the teacher longed for, especially after realizing her 

mistake. This signifies that, beyond negative affect, the child protagonist strives to preserve the 

emotional bond he cherishes, demonstrating a resilience grounded in affection rather than resentment. 

His actions reveal a capacity to look past moments of hurt, emphasizing the strength of positive 

emotional attachment in shaping his responses and sustaining his regard for the teacher despite the 

painful experience. 

 

B. Affective Responses that Shape the Subaltern Positioning of Matute’s Child Protagonists 

 

Table 2. Silvan Tomkin’s Affective Responses and Albert Memmi’s Subaltern/Colonized 

Characteristics from his work The Colonizer and the Colonized 

Selected Short Stories 

of Genoveva Edroza-

Matute 

Affective 

Responses 

Textual Evidence Subaltern/ 

Colonized 

Characteristics 

A. Bangkang 

Papel 

Enjoyment–Joy 

Nagkatuwaan ang mga 

bata sa pagtatampisaw sa 

baha. 
Retreat into 

Culture 
Natuwa ang bata sa 

kanyang narinig. 

Interest–Excitement 

Ito ang pinakahihintay 

nilang araw mula nang 

magkasunud-sunod ang 

pag-ulan. 
Retreat into 

Culture 
Dali-dali siyang 

nagbangon at pakapa-

kapang sumiksik sa 

pagitan ng kapatid at ng 

kanyang kausap. 

Surprise–Startle 

Isang batang lalaking 

nagising sa isang gabi sa 

mga dagundong na 

nakagugulat. 
None 

Gulilat siyang 

nagbalikwas at hinanap 

ng paningin ang kanyang 

ina. 
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Distress–Anguish 

“Inay,” ang ulit niya sa 

karimlan, “dumating na 

po ba ang Tatay?” 
Internalized 

Oppression 
“Inay,” ang tawag 

niyang muli, “Bakit wala 

pa si Tatay? Anong oras 

na ba?” 

Naaawa siya kay Miling, 

kaya’t ang kalahati ng 

kumot ay ibinalot sa 

katawan niyon at siya’y 

namaluktot sa nalabing 

kalahati. 

Depersonalization 

Hindi niya maunawaan 

ang lahat. 

Lack of Agency 

Sa pagitan ng mga hikbi, 

siya’y patuloy sa 

pagtatanong. 

Hindi niya matandaan 

kung gaano katagal bago 

may nagdatingan pang 

mga tao. 

Matagal bago 

naunawaan ng bata kung 

ano ang nagyari. 

Sa bawat hakbang na 

palayo sa bahay na 

pawid at sa munting 

bukid na kanyang 

tahanan ay 

nararagdagan ang agwat 

ng ulila sa kanyang 

kabataan. 

Marginalization 

from Power 

Fear–Terror 

“Saan natutulog ang 

Tatay kung hindi siya 

umuuwi rito?” ang 

tanong niya sa kanyang 

ina. Ngunit ito’y hindi 

sumagot. 

Lack of Agency 

Nahihintakutang mga 

mata ang humanap kay 

Miling at sa ina. 

Internalized 

Oppression 

Patakbo siyang lumapit 

sa ina at sunud-sunod 

ang kanyang 

pagtatanong. 

Nagugulumihang lumapit 

ang bata kina Mang 

Pedring at Aling Feli. 

Nag-aalinlangan, ang 

batang lalaki’y lumapit 

sa kanyang ina na 

mabibigat ang mga paa 

sa paghakbang. 
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B. Paglalayag sa 

Puso ng Isang 

Bata 

Enjoyment–Joy 

Nagpapaiwan siya tuwing 

hapon kahit hindi na siya 

hilingan nang gayon. 

Retreat into 

Culture 

At sa pintuan, lagi siyang 

lumilingon sa pagsasabi 

ng, “Goodbye, Teacher!” 

Lalo siyang naging 

maalala at mapagmahal. 

Maligaya na siya. 

Interest–Excitement 

“Goodbye, Teacher,” 

aniya. Pagkatapos ay 

umalis na siya. Nagbalik 

siya upang sabihin iyon 

sa akin. 

Retreat into 

Culture 

Distress–Anguish 

Nang hapong iyo’y hindi 

siya nagpadulas sa 

pagitan ng mga hanay ng 

upuan. 

Internalized 

Oppression 

Sa loob ng maraming 

buwan, ngayon lamang 

siya hindi lumingon 

upang magsabi ng, 

“Goodbye, Teacher.” 

Nagtungo siya sa pintuan 

at ang kaniyang mga 

yabag ay mabibigat na 

tila sa isang matandang 

pagod. 

Lumabas siya nang 

tahimik at ang kaniyang 

mabibigat na yabag ay 

lumayo nang lumayo. 

Fear–Terror 

Ngunit hindi siya 

tumingin sa akin minsan 

man lamang nang hapong 

iyon. 

Internalized 

Oppression 

Anger–Rage 

Sa munti niyang puso’y 

kinapopootan niya ako ng 

pagkapoot na kasintibay 

ng pagmamahal sa 

iniukol niya sa akin 

nitong mga huling 

buwan. 

Imposition of a 

"Mythical 

Portrait" 

Shame–Humiliation 

Nakikita ko siyang 

gumagawa nang tahimik 

at nag-iisa – umiiwas sa 

iba. 

Internalized 

Oppression 

Paminsan-minsa’y 

nahuhuli ko siyang 

sumusulyap sa akin 

upang bawiin lamang 

agad ang kaniyang 

paningin. 
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…naiisip kong alam na 

alam niya ang kaniyang 

kapangitan, ang 

kakatuwang paraan ng 

kaniyang pagsasalita 

…ang pagsasalita ko sa 

kaniyang ipinanliit niya 

sa kanyang upuan. 

 

B.1 Positive Affects Reflecting Retreat into Culture 

In both Bangkang Papel and Paglalayag sa Puso ng Isang Bata, positive affects, particularly 

Enjoyment-Joy and Interest-Excitement, function as protective emotional spaces where the child 

protagonists retreat from the harsh realities of their environments. Such moments of joy are brief but 

meaningful: the children in Bangkang Papel “nagkatuwaan… sa pagtatampisaw sa baha” and eagerly 

awaited the day after heavy rain. 

Similarly, in Paglalayag sa Puso ng Isang Bata, the child experiences happiness in routine 

interactions with his teacher, such as repeatedly saying “Goodbye, Teacher!”  

Using the ideas of Memmi, these moments clearly show how people who are constantly 

marginalized or oppressed desperately hold on to routines and cultural practices as a vital way to cope 

and keep going. 

The act of playing in the rain and happily making paper boats signifies that the child, along 

with his friends and playmates, is acting out of a desire to create their own space and express their 

resistance to the ruling authorities during World War 2. 

Within their own private worlds, they strive to push back against the silencing forces that 

continue to suppress their voices. Their emotional retreat may not be considered as a symbol of their 

freedom; instead, it is very revealing of how limited their avenues of expression are, where their 

emotions can be shown without being invalidated by adults.  

 

B.2 Internalized Oppression & Imposition of the “Mythical Portrait” through Distress-Anguish, Fear-

Terror & Shame-Humiliation 

From the results, the researcher infers that negative аffects such as Distress-Anguish, Fear-

Terror, and Shame-Humiliation are emotions that produce internalized oppression or, as Tomkin’s put 

it, psychological alienation among Matute’s child protagonists.  

In Bangkang Papel, the child, out of fear, distress, and great frustration, repeatedly asked his 

mother, “Inay… dumating na po ba ang Tatay?” His mother, unable to respond because she too has no 

idea, increased the child’s longing for his father’s presence. He worries about the war and the possibility 

that his father might be dead already. 

In Paglalayag sa Puso ng Isang Bata, the child felt internalized oppression upon seeing how 

different he is from his classmates, as the story puts it: “gumagawa nang tahimik at nag-iisa,” avoiding 

everyone and enjoying his time away from them. He was a timid and very shy child, and he looks at 

himself as someone who is small, not in literal size but in his general life as a whole. That created a 

sense of oppression knowing that he cannot easily participate whenever his classmates play due to his 

self-inhibitions. In short, internalized oppression is characterized by self-inhibition in the story. 

This also aligns with Memmi’s mythical portrait, the colonizer ’s-imposed image of the 

colonized as inferior. The child starts to believe in his “kapangitan” and “kakatuwang paraan ng 

pagsasalita,” accepting these negative characteristics and owning them as if they reduce him as a 

person. This goes to show that repeated exposure to oppression, degradation, and unrestricted discipline 

shapes the child protagonist into a self-disciplining subaltern subject. 

 

 

 

 

B.3 Lack of Agency as a Product of Distress-Anguish & Fear-Terror 



                   „LINGUARUM UNIVERSE”, VOLUME 3, ISSUE 2                                                                                 

                       DOI: 10.5281/zenodo.21108910 

 

217 
 

One aspect that this research looks into is the situation of child protagonists’ agency or voice 

in the story. The researcher deemed it important to look into this aspect as agency plays a crucial role 

in establishing the notion of resistance.  

In Bangkang Papel, the child’s voice was almost closed to imaginative as his queries were 

repeatedly ignored by adults. In the story, “hindi niya maunawaan ang lahat” signifies that the child 

cannot establish independence, and his understanding of reality must be aided by the people surrounding 

him. He needs guidance, and as he continues to ask, “Saan natutulog ang Tatay?”, he is gradually 

experiencing terror stemming from weariness and fear. 

This aligns with Memmi’s notion that the ‘colonized’ experience “learned incapacity,” the 

oppressive conditions subtly teach people to always look to authority figures—like the teacher or other 

adults—to be told what things mean and what they should do. 

The child's limited understanding of the world is actually a symptom of a much bigger, systemic 

problem: people who are marginalized are deliberately kept in the dark. They are denied the important 

knowledge they need, and because of this, they are also denied the power or agency to understand and 

control their own lives. 

 

B.4 Depersonalization Stemming from Distress-Anguish 

Depersonalization appears most clearly in Bangkang Papel, where the child, despite his own 

fear, still shares his blanket with Miling, “Naaawa siya kay Miling… at siya’y namaluktot sa nalabing 

kalahati”. The child's natural urge to physically make himself smaller by compressing his body to make 

room for someone else is a powerful symbol of his inner self shrinking. The pain he is going through 

turns into a habit of putting himself last, which is a key sign of the emotional damage 

(depersonalization) that Memmi identifies in people who are oppressed/colonized. 

This emotional breakdown comes from the heartbreaking realization that his feelings and needs 

simply don't matter in the adult world. His voice is ignored, his questions are left hanging, and his fears 

are never acknowledged. 

Because he never receives the validating responses he needs, he is forced to mentally detach 

from who he is. This mirrors the psychological alienation felt by those in a colonized state: they 

internalize the devastating belief that their own identity is secondary or inferior. 

Ultimately, this means the child ends up feeling like an object in his own story, rather than a 

full person. This reflects the painful condition of the marginalized person (the subaltern) who has no 

choice but to suppress their individuality just to survive within structures that are designed to crush 

them. 

 

B.5 Distress-Anguish Resulting from Marginalization from Power 

The culmination of negative affect in Bangkang Papel brings a sharp, painful awareness of the 

child's isolation and powerlessness: “Sa bawat hakbang na palayo… nararagdagan ang agwat ng ulila 

sa kanyang kabataan”. The feeling of distress becomes the painful way the child finally understands 

just how powerless he is in the bigger world. 

His father is gone, the community is silent, and the adults' decisions are like a closed book that 

he can't read. All of this shows him that he has no influence over his own life. 

This feeling of marginalization is real and symbolic. As he physically walks further away from 

his home, he also steps further away from stability, understanding, and the power to act, all the things 

controlled by the grown-ups and institutions. 

Memmi's work describes oppressed people as living outside the circle of power, and the child’s 

experience is exactly like this: he is there in the community, but he is completely shut out from having 

any say in how things run. 

 

C. The Concept of Affective Subalternity in the Selected Short Stories of Genoveva Edroza-Matute 

Using Silvan Tomkin’s Affect Theory and Albert Memmi’s Postcolonialism, Bangkang Papel 

and Paglalayag sa Puso ng Isang Bata demonstrated a different perspective on subalternity – one that 

feels despite psychological alienation. Matute's stories show us children whose emotions themselves 

expose the fact that they are marginalized. The children's feelings become both a sign of their suffering 

and the very place where their oppression happens. 
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We call this affective subalternity—it is the painful condition where a person's feelings, their 

inner life, and even their natural reactions are constantly shaped, silenced, or limited by outside forces. 

These forces steal their power to act, their safety, and the right to be recognized as a full person. 

C.1 Affective Subalternity as Emotional Silencing 

Affective subalternity first emerges as a form of emotional silencing, where the child 

characters’ feelings are left unacknowledged, misunderstood, or dismissed by the adults around them. 

In the story Bangkang Papel, the child keeps asking about his father, but the adults answer him with 

silence. This refusal to respond denies him any emotional clarity and takes away his only chance to 

understand or even speak about his own fear and confusion. The child's internal suffering is made much 

worse because there's no adult to guide him, forcing him into a silent battle that mirrors the wider 

struggle of oppressed people who can't speak their truth within powerful structures. 

Likewise, in Paglalayag sa Puso ng Isang Bata, the child is made emotionally voiceless when 

the teacher's hurtful comments cause him to completely retreat into himself. His shame becomes 

something he cannot talk about, and his entire emotional world shrinks, defined by the deep humiliation 

imposed on him. 

 

C.2 Affective Subalternity as Internalized Self-Diminishment 

A second layer of affective subalternity is the process of internalized self-diminishment, where 

children come to adopt the narratives and emotional hierarchies imposed upon them. Tomkins’ affects 

of shame, distress, and fear become mechanisms through which the characters absorb external 

judgments and embed them in their self-concepts. 

In Paglalayag sa Puso ng Isang Bata, the boy’s acute self-consciousness, particularly his belief 

that he is “ugly,” that his way of speaking is “strange”, shows that he has internalized the teacher’s 

mythical portrait of him. He withdraws from peers, avoids eye contact, and reduces his presence in the 

classroom. In Bangkang Papel, the protagonist likewise diminishes himself emotionally: giving away 

half of his blanket despite his own fear and cold, assuming a posture of self-erasure characteristic of 

Memmi’s colonized subject. 

This internal collapse caused by negative affects shows that power cannot just affect the 

physical aspect of a person but also his emotional side. Therefore, subalternity, as the texts reveal, is a 

condition of the mind wherein certain individuals learn the power of silence at the same time 

recognizing the weakness of their own emotions. 

 

C.3 Affective Subalternity as Loss of Agency and Belonging 

Ultimately, when children are forced to hide their feelings (a kind of emotional silencing), it 

leaves them feeling powerless and out of place. The emotional hurt that the child protagonists felt 

stemmed from the fact that they did not feel any sense of belongingness from the people around them. 

In Matute’s Bangkang Papel, the child’s exodus is not just a simple act of walking away from 

home, but it is a reiteration that he is also departing from the very place that formed his childhood, as 

well as his expression of being left behind by society. He carries with him sadness as he transitions 

from his old life to a brand new start somewhere else.  

On the other hand, the child in Paglalayag sa Puso ng Isang Bata felt broken as he felt excluded 

from his classmates due to his origin, being the son of a war soldier who raised him in poverty. 

Classroom no longer became an avenue to express his innocence; it became a fertile ground in which 

his fears and inhibitions were intensified. 

The environment that was supposed to nurture both children failed to give them the life that 

they deserved. This reinforces Memmi’s postcolonialism that the “subalterns” were not only rendered 

powerless in society but are also marginalized people who are shut out not only from power but also 

deprived of basic care, safeguarding, and protection from higher authorities. 

Together, these stories show that this affective subalternity is not just a brief bad moment; it's 

a profound, lasting emotional displacement—a total loss of the inner foundation that allows a person to 

feel safe, powerful, and connected to the world. 

 

CONCLUSION AND RECOMMENDATIONS 
 This study, entitled “Can the Filipino Subaltern Child Feel?: Affective Subalternity within 

Philippine Postwar Realities in the Selected Short Stories of Genoveva Edroza-Matute,” examines the 
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child protagonists in Matute’s Bangkang Papel and Paglalayag sa Puso ng Isang Bata using Affect 

Theory by Silvan Tomkins and Albert Memmi’s Postcolonialism. Tomkins emphasizes the pre-

conscious, bodily, and visceral experience of feeling (affect) over traditional interpretations focused 

solely on meaning, narrative, or rational emotion. In this study, the first question reveals that seven (7) 

out of nine (9) affects were present in the story, namely enjoyment-joy, interest-excitement, surprise-

startle, distress-anguish, fear-terror, anger-rage, and shame-humiliation. In both stories, positive affects 

allow affection and admiration to soften moments of unease or confusion. Meanwhile, negative affects 

reveal the internal struggles of the child protagonists having been subjected to the atrocities of war. It 

unmasks trauma and alienation, and causes emotional silencing among focused characters.  

Moreover, Albert Memmi’s postcolonialism focuses on the psychological analysis of the 

relationships between the oppressor and the oppressed in a colonial context. In the second research 

question, positive affects were found to reflect retreat into culture where the children, instead of 

wallowing in sorrow and pain, chose to show that they can still continue enjoying the things that they 

want to do (e.g., playing in the rain, making paper boats, arranging classroom seats, and greeting their 

teacher goodbye). Additionally, negative affects such as distress-anguish, fear-terror, and shame-

humiliation unravel internalized oppression and the imposition of “mythical portrait”. This asserts that 

because the colonizers, particularly the Japanese people at that time, imposed a particular standard of 

superiority, the colonized can easily feel small whenever they do not conform to these patterns. These 

minute feelings of non-belongingness alienate the child protagonists, subjecting them to the humiliation 

brought by the ruling powers at the time the stories were written. Accordingly, negative affects such as 

distress-anguish and fear-terror caused a lack of agency among the focused characters. This means that 

due to the horrors brought by World War 2, children are prevented from expressing their thoughts, 

which leads to the silencing of their voices. Also, the researcher found that distress-anguish causes 

depersonalization and marginalization from power. In Bangkang Papel, the pain that the child went 

through, especially his lack of idea as to his father’s whereabouts, led him to prioritize his sister more 

than himself. This aligns with Memmi’s notion that the colonized experience emotional damage when 

faced with uncertainty under the hands of the colonizers. In the same way, at the end of Bangkang 

Papel, the child felt a sense of powerlessness as his family was asked to depart from the very place of 

his childhood. That gradual, painful realization as he stepped farther and farther from home solidifies 

Memmi’s idea that the oppressed people live outside the circle of power. 

In general, Matute’s child protagonists manifest the idea of affective subalternity – one that 

reveals the emotional aspect of marginalization. Both children, while being subjected to the ruling 

forces of Japanese occupation and World War 2 proved that resistance can come in subtle forms using 

affective domains as a basis. Ultimately, affective subalternity can be viewed as emotional silencing, 

internalized self-diminishment, and a lack of agency and belonging. 

In light of these findings, the researcher recommends that future scholarship: (1) extend this 

analysis to other short stories of Geno0001veva Edroza-Matute and to other Philippine narratives 

depicting marginalized childhoods to further investigate how historical power shapes children’s 

expressive capacities; (2) employ additional frameworks such as new historicism or childhood studies 

to deepen the insights offered by Tomkins and Memmi; and (3) explore contemporary texts that 

continue to portray Filipino children negotiating trauma, class inequality, and silence. These directions 

would enrich understanding of how the subaltern child persists as a crucial figure in Philippine 

literature, offering important insight into the emotional, political, and historical processes that shape 

marginalized Filipino identities. 
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