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ABSTRACT: This study investigated the sentence errors committed by first-year students at Mariano Marcos State
University. The research focused on identifying and categorizing various types of sentence errors, including sentence
fragments, run-on sentences, and subject-verb agreement errors. By analyzing these errors, the study aimed to provide insights
into the underlying linguistic challenges faced by students in their writing. The methodology involved a detailed examination
of 30 written compositions from tertiary students enrolled in the Intensive English course during the 2023-2024 academic year.
These samples were analyzed to categorize the errors and identify patterns in student writing. Findings reveal that sentence
fragments and run-on sentences are prevalent, indicating a significant struggle with constructing grammatically complete and
properly punctuated sentences. Additionally, subject-verb agreement errors frequently occur, suggesting difficulties in
understanding and applying basic grammatical rules. In response to these findings, the enhanced Intensive English syllabus
was developed to improve the English language proficiency of first-year tertiary students by directly addressing the errors
identified in their writings. Key elements of the revised syllabus include a redesigned curriculum that emphasizes fundamental
grammar and writing skills, specifically targeting errors like sentence fragments, run-on sentences, and subject-verb agreement.
Ultimately, the revised Intensive English syllabus represents a data-driven and adaptive approach to curriculum development,
designed to improve students' grammatical competence and writing quality by aligning teaching content with identified error
patterns. This proactive strategy demonstrates the university's commitment to enhancing educational outcomes by closely
linking instructional methods to empirical research findings.
KEYWORDS: essays, sentence errors, Intensive English syllabus, sentence fragments, run-on sentences, subject-verb
agreement

Introduction

Writing is undeniably one of the most important skills students should acquire during their
educational journey. As stated by Al Mubarak (2017), writing skills are the most important part of
academic life for students, as they require them to think critically and develop the content of their
writings. Moreover, writing in English may be more challenging than developing listening, speaking,
and reading skills. As written English competency is increasingly needed as it has emerged as the
international language of study and scholarship (Hyland, 2011), students are more likely to be well-
equipped with the requisite knowledge of the target language and the basics of writing. Generally, they
are trained to write with the proper context, grammar, vocabulary, punctuation, and form, with the target
audience in mind (Kellogg & Whiteford, 2009); however, errors are frequently committed.

Errors reflect gaps in a learner's knowledge; they occur because the learner does not know what
is correct (Ellis, 1997). Thus, numerous studies have been conducted on error analysis to investigate
students’ difficulties in writing sentences. One of these studies is the study by Lioni et al. (2022), which
found that students commit run-on sentence errors. They write more than one subject and verb in a
sentence and significantly forget to limit their sentences. Besides run-on sentences, other problems, such
as fragmented sentences, were also found in the students’ writing. In another study conducted by
Hidayatullah (2017), types of subject-verb agreement errors were discovered, and omission was the
most dominant subject-verb agreement error, with a frequency of 111.

Thus, the researcher contextualized this study to address the gap between the two studies by
further exploring the underlying causes of these errors.
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Interestingly, error analysis is beneficial for both students and teachers. For students, error
analysis is necessary to identify the aspects in which they struggle, to highlight the errors they have
committed, to determine the source or cause of the errors, and to learn from their mistakes so that they
do not repeat them. Additionally, according to Sawalmeh (2013), it will assist teachers in correcting
errors, improving their teaching methods, and focusing on specific areas that require more
reinforcement. Furthermore, Hussain et al. (2013) conducted a study on student sentence analysis aimed
at providing suggestions for teaching the curriculum in Pakistan. In that study, he found that students'
writing errors were caused by several factors: physical states, memory lapses, and strong emotions. The
students' difficulties in English writing may cause them to commit multiple errors. Therefore, analyzing
students' errors in English writing gives positive outcomes.

At Mariano Marcos State University, all first-year students are required to take Intensive English
(ENGL 01) as one of their courses. While writing proficiency is a crucial aspect of academic success,
there is often a lack of specific research focused on the writing skills of first-year students, with a primary
emphasis on error analysis. By examining sentence errors in the writing of first-year students, this study
aimed to provide valuable insights into the challenges and areas for improvement in students' writing
abilities.

This research is crucial as it provides insights into the linguistic and academic needs of students,
specifically at MMSU. Understanding and addressing sentence errors not only contribute to the
improvement of the writing skills of first-year students but also the enhancement of the Intensive English
(ENGL 01) syllabus.

Literature Review

Numerous studies have been conducted on error analysis in writing. In the study by
Hengwichitkul (2006), errors were analyzed at the sentential level. All of the errors were classified as
subject-verb agreement, tenses, parts of speech, participial phrases, relative clauses, passive voice,
parallel structure, punctuation, run-ons, and fragments.

Likewise, Runkati (2013) categorized the errors found in her study into two main types. The
former type dealt with errors at the sentential level, including fragments, run-ons, subject-verb
agreement, word order, tenses, capitalization, and punctuation. The latter were errors at the word level,
such as articles, prepositions, word choices, houns, and numbers.

Another study, conducted by Miko (2018), analyzed 31 students at Ar-raniry State Islamic
University to examine students' grammatical errors in writing. The categories of errors were listed from
most frequent to least frequent according to the Surface Strategy Taxonomy (Dulay, Burt, & Krashen,
1982): misformation, omission, addition, and misordering, respectively. The researcher suggested that
teachers should pay attention to students with weak knowledge of grammar, determine what points
should be corrected, and recommend strategies on how to develop their grammar.

Furthermore, Hasan and Munandar (2018) conducted a research study to analyze the grammatical
errors produced by nine students in the English Department at a university in Indonesia, and they
identified troublesome areas as misformation, omission, misordering, and addition. They concluded that
students should pay more attention to the errors they make; their errors hinder the transmission of their
ideas to readers, and their sentences are ambiguous due to the errors.

Additionally, Tiarina (2017) on higher education first-year students revealed that omission was
the most frequent error category, followed by misformation, addition, and lastly, misordering. It was
stated that students should be exposed to English as much as possible and be encouraged to use it.

In the Philippine setting, Alinsunod (2014) conducted a study on common writing errors, which
primarily focused on identifying the writing errors of engineering students. She found out that the
difficulties experienced by the ESL students are hard to escape. The sampled actual writing problems
and self-reported writing difficulties only prove the existence of language learning problems.

Moreover, Gustilo and Mango (2012) investigated learners' errors and their evaluations of
Filipino ESL writers. The study aimed to examine sentence-level errors. The data for the study were
collected from previous studies, and it consisted of 150 essays written by freshmen college students
during their first week of classes in Metro Manila. The essays were processed and subjected to ratings
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and coding for errors. The raters were asked to fill out open-ended questions to focus on their perspective
on the different aspects of writing that impacted the essay scores. To answer the research questions, the
study employed frequency counts, standard deviations, MANOVA and NOVA results, as well as data
from regression analyses. The study found errors in subject-verb agreement in the verb category of the
students' writing.

Additionally, Aliweng (2008), in her study titled "Writing Proficiency Level of Freshman
Students at BSBT College, Baguio City," demonstrated that the standard errors committed by freshman
students at BSBT College are primarily related to grammar, sentence structure, and mechanics. Findings
showed that the common grammar errors are in the past form of the verb, subject-verb agreement,
misuse/omission of conjunctions and prepositions, and order of words. Under sentence structure, the
data showed that the students wrote incorrect or overloaded sentences and fragments. Thus, grammatical
problems in writing activities still exist.

Because of the existence of these issues, conducting a study with regard to sentence error analysis
is important. This study aimed not only to analyze recurring errors in students' writings but also to
classify these errors systematically.

Theoretical Framework

The focal point of this study is to analyze sentence errors in the writings of first-year students.
This study particularly analyzed sentence fragments, run-on sentences, and subject-verb agreement
errors. Hence, this study is anchored on the theory of error analysis by Corder (1967).

In the late 1970s, error analysis (EA) was originated by Stephen Pit Corder, known as the father
of EA theory. This theory superseded contrastive analysis theory (CA) due to CA's theoretical weakness
of focusing solely on the interference of learners’ mother tongue. According to Corder (1973), the
objectives of errors are divided into two types: theoretical and applied objectives. The theoretical
objective can reflect what and how L2 learners learn the target language. Meanwhile, the applied
objective plays a vital role in terms of pedagogical purposes, focusing on analyzing L2 language learners'
errors so that EFL/ESL teachers can utilize learning materials and teaching methods that relate to the
errors.

In "The Significance of Learners' Errors," Corder (1973) viewed language errors as unavoidable
yet an important part of the advancement in L2 language learners. Additionally, he noted that errors
were involved in the positive cognitive process of learning an L2 language. Overall, EA focused on
studying learners' errors, which helped investigate the progress of language learning and was comprised
of five stages (Corder, 1974).

The study utilized a mixed-methods research design to analyze sentence errors in the writings of
first-year students. Mixed-methods research represents research that involves collecting, analyzing, and
interpreting quantitative and qualitative data in a single study or in a series of studies that investigate the
same underlying phenomenon.

The study employs content analysis, which entails a systematic categorization and
interpretation of textual data to analyze sentence fragments, run-on sentences, and subject-verb
agreement, ultimately enhancing the Intensive English (ENGL 01) syllabus. This approach facilitated a
thorough investigation of the writing samples, enabling the identification and analysis of various
sentence errors within the texts.

In this study, sentence errors were analyzed using the accumulated body of research on error
analysis by Lioni et al. (2022) about two variables: run-on sentences categorized as double verb, double
subject and verb, and overlapping; fragment sentence errors categorized as missing verb, missing
subject, and dependent clause; and Hidayatullah et al. (2017), who studied about subject-verb agreement
errors, including these categories: omission, addition, misinformation, and misordering.

The study involved 30 written compositions from first-year tertiary students during the
academic year 2023-2024. These compositions were collected explicitly through convenience sampling,
a method chosen for its practicality and accessibility in obtaining data from readily available sources.

RESULTS AND DISCUSSIONS
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Sentence Errors. The analysis of sentence errors in the writings of first-year students
provides insight into the types of errors that impede their clarity and coherence. The following table
summarizes the frequency and percentage of the types of sentence errors identified in the students'
writing samples.

Table 1. Summary of the Sentence Errors committed by first-year students.

Sentence Errors f %

Sentence 115 52.8
Fragments

Run-on 59 27.1
Sentences

Subject-verb 44 20.2
Agreement

Total 218 100

The table summarizes different types of sentence errors committed by first-year students,
highlighting three main categories: sentence fragments, run-on sentences, and subject-verb agreement
errors. Sentence fragments are the most common error, occurring 115 times and accounting for 52.8%
of the total errors. Following this are run-on sentences, with a frequency of 59, or 27.1%, of the errors
indicating difficulties in properly separating or punctuating sentences. Moreover, subject-verb
agreement errors, occurring 44 times, or 20.2%, are the least common errors but still significant. Overall,
the total number of errors recorded is 218, providing a comprehensive view of the error distribution
among first-year students.

The results conform to the findings of Basuki (2015), who focused on the frequency of sentence
fragments and found that the frequency of all sentence fragments is 27.08% (78) of sentences.
Sentence Fragments. Sentence fragments are prevalent in the writings of first-year students,
indicating issues with sentence completeness. These fragments are categorized as missing subjects,
missing verbs, and dependent clauses. The following table presents a summary of sentence fragments
in the writings of first-year students.

Table 1.1. Summarx of sentence fragments in the writings of first-zear students.

Sentence f %
Fragments

Missing Subject 39 33.9

Missing Verb 1 0.9

Dependent 75 65.2
Clause

Total 115 100

Table 1.1 displays the summary of sentence fragments in the writings of first-year students. It
can be seen from the table that the majority (75 or 65.2%) of the fragments used were dependent clauses,
followed by missing subjects in 39 (33.9%) of the fragments, then missing verbs, which accounted for
the least frequency of 1 or 0.9% of the fragments.

This implies that somehow the first-year students have committed errors in writing sentences, as
evidenced by the number of errors in their outputs. These errors, particularly the high occurrence of
dependent clauses, suggest that students struggle to form independent and complete sentences. When
students omit subjects or verbs, their sentences lack essential elements, rendering them incomplete. The
substantial presence of missing subjects indicates that students often omit crucial elements that complete
a sentence, reflecting a need for improvement in constructing clear and coherent sentences. However,
the relatively low occurrence of missing verbs indicates that students generally understand the necessity
of verbs in sentence construction, though occasional errors still appear. In this regard, the main violation
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is the failure to create complete and independent sentences, leading to fragmented thoughts and
incomplete ideas.

Run-on Sentences. Run-on sentences are another significant area of concern in the writings of
first-year students. These are categorized as double verbs, double subjects and verbs, and overlapping.
The following table presents a summary of run-on sentences in the writings of first-year students.

Table 1.2. Summarz of run-on sentences in the Writings of first—xear students.

Run-on Sentences f %

Double Verb 30 50.8

Double Subject and 19 32.2
Verb

Overlapping 10 16.9

Total 59 100

Table 1.2 provides a summary of run-on sentences in the writings of first-year students. Among
the total run-on sentences analyzed, double verb constructions were the most prevalent (30, or 50.8%).
Also, double subject and verb errors (19, or 32.2%) and overlapping sentences (10, or 6.9%) were
identified.

The findings suggest that first-year students made errors in writing sentences, as indicated by the
number of errors in their outputs. The table shows that double-verb constructions are the most common
type of run-on sentence in the writings of first-year students. This indicates a tendency to repeat verbs
within sentences, which can potentially lead to confusion or a lack of clarity. Furthermore, double
subject and verb errors, though less frequent, also occur regularly, highlighting the need for attention to
sentence structure and coherence. Likewise, overlapping sentences, while the least common, still
represent a notable issue in student writing, indicating a challenge in maintaining distinct sentence
boundaries. The occurrence of run-on sentences suggests that students fail to use proper punctuation and
conjunctions to separate ideas, resulting in lengthy and confusing sentences. Without clear sentence
boundaries, the readability of the sentences is compromised as multiple ideas get jumbled together.
Regarding this, what is being violated is the incorrect alignment of multiple independent clauses, which
results in run-on sentences.

Interestingly, the results conform to the findings of Lioni et al. (2022) that students run-on
sentences more often than fragments. According to their findings, students write more than one subject
and one verb in a sentence and significantly forget to limit their sentences. The carelessness in
punctuation and a period between sentences permits the sentence to ""run on" into the next. Additionally,
Lioni et al. (2022) also revealed that English students' writings included instances of double verbs,
double subjects and verbs, and double sentences written in a single sentence. The knowledge of students
in making English sentences and the carelessness of punctuation matter are the reasons why students
make these kinds of errors.

Subject-verb Agreement. Subject-verb agreement errors are another significant area of concern
in the writings of first-year students. The analysis categorizes these errors into types, including omission,
addition, misinformation, and misordering. The following table presents a summary of the types of
subject-verb agreement errors in the writings of first-year students.

Table 1.3. Txees of sub'!ect-verb agreement errors in the writings of first-year students.

Subject-verb f %
Agreement

Omission 5 114

Addition 2 4.5

Misinformation 21 47.7

Misordering 16 36.4

Total 44 100
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Table 1.3 presents the types of subject-verb agreement errors in the writings of first-year
students. Among the total errors analyzed, misinformation errors were the most prevalent (21, or 47.7%).
Following this are misordering errors (16, or 36.4%), omission errors (5, or 11.4%), and addition errors
(2, or 4.5%).

The findings imply that the first-year students are committing errors in writing sentences, as
evidenced by the number of errors in their outputs. The analysis shows that misinformation errors are
most prevalent, indicating that students often use incorrect forms of subjects and verbs. Moreover,
misordering errors also occur, highlighting the importance of maintaining proper word order in
sentences for clarity and coherence. Omission errors, on the other hand, while less common, still
represent a notable issue in student writing, indicating a need for attention to detail in ensuring all
necessary components of a sentence are included. Lastly, although addition errors are the least frequent,
they still require attention to prevent unnecessary additions that disrupt sentence structure and meaning.
Subject-verb agreement errors can significantly impair the clarity and correctness of sentences.
Concerning this, what is being violated are the incorrect subject-verb pairings and improper word order,
which disrupt the grammatical structure of sentences.

The results conform to the findings of Wahyudi (2012), who attempted to analyze the errors
made by a first-semester student. The research examined the errors in the subject-verb agreement of the
students' writing, and its taxonomy was based on Duley, Burt, and Krashen (1982), who categorize
errors as those of omission, addition, misinformation, and misordering. The learner made a significant
number of errors in each task with an accuracy of 46, 42% incorrect use of the verb to be agreement
(omission error 3 times and misinformation = 12 times) in the first composition, 31, 58% (omission 5
times and misinformation 21 times) in the second composition, and 40, 62% (omission 3 and
misinformation 16 times) in the third composition.

Furthermore, the study by Hasan and Munandar (2018) revealed that misformation has the
highest number of errors, with 97 errors, or 54.49%. The second-highest number of errors is the omission
type, which has 38 errors (21.35%), followed by misordering with 23 errors, or 12.78%. The last is the
addition type with 20 errors, or 11.24%.

Enhancing the Intensive English Syllabus Based on Sentence Error Analysis

According to the sentence error analysis conducted by this study in the writings of first-year
students, the following are recommended for enhancing the Intensive English syllabus, particularly in
Unit I: Revisiting the English Grammar and Unit I1: Fundamentals of Effective Writing.

Subject-Verb Agreement Practice. The analysis indicated frequent subject-verb agreement errors,
which impede students' ability to construct grammatically correct sentences. Activities include
identifying errors in sample sentences, correcting them, and practicing constructing sentences with
accurate subject-verb agreement. This practice aims to improve students' grammatical accuracy and
confidence in their writing.

Focus on Sentence Fragments. A significant number of sentence fragments were identified,
highlighting a common issue where students fail to complete sentences. To address this, the Intensive
English syllabus should include targeted lessons on constructing complete sentences by distinguishing
between independent and dependent clauses.

Misformation and Misordering Correction. The syllabus should address errors where students
misuse word forms (misformation) and arrange words incorrectly within sentences (misordering).
Targeted exercises will help students recognize and correct these errors, thereby improving their
grammatical accuracy. This includes practice with common word form errors, such as incorrect verb
forms or adjective use, and exercises to rearrange jumbled sentences into the correct order. By
addressing these specific types of errors, the program aims to enhance students' overall sentence
construction skills.

Clarification on Verb Usage. Errors involving missing or improperly used verbs disrupt the
coherence of students' writing. This component focuses on ensuring that students understand the
essential role of verbs in sentence construction. Lessons should include identifying verbs, practicing the
use of appropriate verb forms, and completing sentences that lack verbs.
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Addressing Run-on Sentences. The presence of run-on sentences, particularly those with multiple
independent clauses improperly connected, suggests a need for a better understanding of sentence
boundaries. The Intensive English syllabus should include lessons on correcting run-on sentences and
using punctuation such as periods, commas, and conjunctions appropriately. This component aims to
teach students how to separate and connect ideas clearly and effectively, improving sentence structure
and readability. Several significant enhancements were introduced in "The Revised Intensive English
Syllabus" to better align the program with student needs and learning outcomes. One of the revisions
includes the addition of practical assessment tasks.

The assessment tasks in Unit I: Revisiting the English Grammar are designed to progressively
deepen students' understanding and application of subject-verb agreement rules. The tasks range from a
basic quiz and test to more applied activities, ensuring that students not only learn the rules but also
apply them in practical contexts. The quiz and test serve as an initial diagnostic tool to gauge students'
grasp of basic rules. Another task added to the syllabus is the Error Identification and Correction
Exercise, which emphasizes analytical skills as students spot and fix errors in context. Moreover, the
sentence construction task encourages students to actively create sentences, fostering the ability to apply
grammatical rules effectively. Additionally, the inclusion of a peer review task provides an interactive
activity for students to critique and learn from each other's writing, reinforcing their understanding of
grammar rules through practical application and feedback. Furthermore, the assessment tasks added in
Unit Il: Fundamentals of Effective Writing are crafted to address errors systematically. The fragment
identification and correction task helps students recognize and fix incomplete thoughts, fostering a
deeper understanding of what constitutes a complete sentence. Moreover, the run-on sentence
reconstruction exercise teaches students how to break down overly long sentences into coherent and
well-punctuated sentences. In the sentence combining exercise, students practice merging simple
sentences into complex and well-structured sentences. Additionally, the paragraph writing assignment
challenges students to apply these skills to a focused piece of writing, ensuring that their sentences are
both complete and connected logically. Additionally, the study identified that first-year students often
encounter the most difficulties in Units | and Il of the course. To address these challenges, the time
allocation for these units has been adjusted. More instructional time is dedicated to these foundational
stages, allowing students to delve deeper into the material and develop a stronger grasp of the basic
concepts.

Hence, the revised ENGL 01 syllabus includes focused assessment tasks. These assessment tasks
are critical additions to the syllabus as they address specific areas where students typically struggle, as
highlighted in the study. By focusing on these fundamental aspects, the syllabus not only enhances
students' grammatical accuracy but also improves their overall writing competence. Moreover, these
tasks not only reinforce the grammar rules and principles discussed in class but also provide practical
application, helping students to identify and correct these errors in their writing.

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

This mixed-methods research study focused on analyzing sentence errors in the writings of first-
year students in the academic year 2023-2024. It specifically identified sentence fragments, run-on
sentences, and subject-verb agreement. It further discussed enhancing the Intensive English syllabus
based on sentence error analysis. Through convenience sampling, the study selected 30 written
compositions of first-year students in various academic degree programs. The three latent variables
mentioned were analyzed using frequency counts and percentages.

Conclusions
Based on the findings of the study, it can be concluded that the majority of first-year students
demonstrate a strong tendency to use dependent clauses in their sentences. This suggests a preference

for constructing sentences that include subordinate information. However, they exhibit significant
difficulty with sentence completeness, as evidenced by the high frequency of missing subjects. This
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indicates a need for improvement in constructing clear and coherent sentences by ensuring all necessary
elements are included. In terms of run-on sentences, the study found that double-verb constructions were
the most prevalent type. This highlights a tendency among students to repeat verbs within sentences,
leading to potential confusion or a lack of clarity. Additionally, double subject and verb errors were also
identified, indicating a need for focused instruction on maintaining distinct sentence boundaries and
proper sentence structure to avoid overlapping sentences and enhance coherence. Regarding subject-
verb agreement, the study revealed that misinformation errors were the most common. This suggests a
need for clarification and reinforcement of grammatical rules related to subject-verb agreement.
Misordering errors, however, highlight the importance of maintaining proper word order for clarity and
coherence. The occurrence of omission errors and addition errors further indicates a need for attention
to detail in sentence construction to ensure all necessary components are included and to prevent
unnecessary additions that disrupt sentence structure and meaning.

The sentence error analysis in the writings of first-year students has revealed critical areas for
improvement in the Intensive English syllabus, particularly in Unit I: Revisiting the English Grammar
and Unit Il: Fundamentals of Effective Writing. Enhancements should include targeted exercises for
subject-verb agreement, sentence fragments, misformation and misordering, verb usage, and run-on
sentences. These adjustments aim to improve grammatical accuracy, sentence coherence, and overall
writing proficiency. Additionally, offering remedial and advanced sessions will cater to diverse student
needs, ensuring all learners receive support. By implementing these changes, the syllabus will better
prepare students for academic success.

Recommendations

Based on the findings and conclusions of this study, the following recommendations are
forwarded:
1.  Continuous professional development programs should be established for
English teachers to equip them with effective instructional strategies for teaching sentence
structure and grammar. Thus, further research is needed regarding sentence errors in
students' essays.
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